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Reading Language of Bilingual Children and Its Characteristics

Maria BeleSova
University of Comenius, Faculty of Education, Department of Pre-Primary and Primary Education, Slovakia
Eva Csandova

University of Comenius, Faculty of Education, Institute of Educational Sciences and Studies, Slovakia)

Abstract

Our contribution focuses on the issue of reading children in a bilingual setting, and the control of two languages
is natural to them. In spoken language, children express themselves almost flawlessly, but the problem arises
when they begin to read. One language is better, easier to understand, more natural. Our contribution is of a
research character. Through an interview with a selected sample of children, we try to uncover the phenomena
and patterns that occur when reading bilingual children. The article also deals with the reading habits of pupils
from the bilingual environment, pupils' reading and book relations. We find out which language learners prefer
more when reading books, and how their parents have influenced their language preferences and what reader's
interests children have in their early childhood. Children of disease in research are deliberately chosen to meet
the requirements of the research goal. We chose four children attending the first grade of elementary school.
Each of these children has a second language (English, Norwegian, Belgian and French) besides the Slovak
language. Research data was collected through individual interviews with these children. Through this research,
we have also sought to identify the importance of reading in the lives of contemporary children.

Keywords: communication, reading, Slovak language, foreign language, reading comprehension, children's books,
bilingual environment

Introduction

When a child is born into a specific cultural and social environment, it has a natural need to integrate into it. In particular,
the child wants to fulfill his/her own needs and requirements. Real life situations give him incentives to mimic patterns of
communication behavior and speech usage (Lipnicka, 2009). A child needs to understand, therefore actively uses the
linguistic and communicative habits that are characteristic for a specific socio-cultural community. In line with its own social
adaptation, it adapts to the use of a particular language and its means, favored by his/hers own surrounding environment.
It should be noted, that a child can make a contact with the language of his or her surroundings also through reading, from
an early age. For this very reason is quite important what kind of the environment surrounds a child. If parents are exemplary
also in reading area, they can become a role model for their children to mimic this activity and form a positive relationship
towards books.

Reading expresses the visual perception of the text or its loud repetition (BeleSova, 2014a) considers reading a purpose-
oriented activity which always brings some result, whether in the form of knowledge, understanding or clarity. Reading is
considered to be the basic communication skill of a person. Reading is an intellectual, very demanding, psychological
activity requiring practice (BeleSova, Szentesiova, 2016). It is important to remember that reading is closely related to
thinking and learning. It is not a superficial process; every reader gives his own thoughts to this activity, a piece of self. It is
great that a man can learn to read. There is no other being with this capacity.

We also consider reading as a tool for achieving the various goals that are key to success in social, working and personal
life. Reading is a natural part of the main cultural skills, namely communication. De Certeau (1984) defines reading as a
complex cognitive process decoding symbols to produce or derive their meaning. It is a means of learning the language,
communicating and sharing various information. There is an interaction between the text and the reader within reading.
The process of reading requires continuous practice and refinement.
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The importance of reading

Thanks to reading, we can continually gain new information, expand our knowledge and learn something interesting.
However, reading is also important from a different point of view — a person needs to both mentally and physically relax
from everyday hard work and a lot of duties, because permanent stress and constant burden can unhealthy affect the
human organism. Reading offers a relaxation, entertainment, guidance and joy to person. Can develop a sense of humor
and teaches how to think logically. For many people, it has become not only a significant asset, but also an unimaginable
part of their lives. Mistrik (1996), in connection with the importance of reading, states that "reading is educating, art texts
reading also creates aesthetic experiences, impacts our feelings, relaxes us".

BeleSova (2014b) explains that reading does not only provide children with a lot of new, important and up-to-date
information, but also more independence from the people which used to read to them before. In addition, thanks to reading,
non-cognitive processes of the child develop and their needs are emotionally fulfills.

As BeleSova states (2014b), reading is a meaningful activity that fulfills certain functions:

1. educational and upbringing function (reading helps the pupil to acquire new knowledge and develop his abilities, but also
teaches him to think critically and to perceive the world around him.) By means of heroic acts in stories, children learn to
be brave and powerful even in real life. good, and moral, and this must be strengthened.);

2. motivation function (a good book creates in
pupil an interest in specific phenomena and / or areas of society life); 3. communication
function (reading develops vocabulary and speech because, thanks to various text genres, the child is more familiar with
the stylistic and linguistic aspect of the language);

4. regulatory function (the text is structured by logical continuity);
5. innovative function (text can provide latest science and technology knowledge);
6. imaginative function (the book arouses the pupils imagination and develops his fantasy, allowing him to fully experience
individual stories in which there are many supernatural powers and imaginary elements).

A more detailed definition of the reading meanings is given by several literary sources. We are inclined towards those which
are characteristic for several age groups. In summary, indicators of the importance of reading include:

fantasy — children are fully living up to different stories, for a while they find themselves in another world with imaginary
beings and environments;

vocabulary and speech development — is related to the specific text genre, but overall, it can be said that any contact with
text develops child’s vocabulary;

capability of critical thinking — creating an overall view on life around;

imagination ability — the notion of time uncertainty "once upon a time" and a spatial uncertainty "beyond seven mountain
ranges, beyond seven rivers";

fearlessness — based on various heroic acts (eg, cutting the dragon's head, delivering the Sleeping Beauty, bringing the
three-golden hair to Grandfather Know-It-All, etc.) in fairy tales children are not scare to show their courage even in real
life, they are empowered and motivated;

intellectual abilities development — children learn to recognize new situations, characters, nature;

principles of morality — children learn what (who) is in the book good and evil, which acts and deeds are right and wrong.
They build their moral values.

Mistrik (1996) emphasizes, that for modern man is hardly something that important as obtaining information. We are
particularly getting these information by reading and we need to learn how to adequately process them. Reading is
nowadays an important activity and a part of a human life and is one of the basic components of the general literacy.

Every child is different and unique. Regardless of their book's preference, if it is a classical book or they prefer more modern
or electronic version, we need to let them enjoy their choice of book and not criticized them. It is important that children can
find a way to read even today, and that parents should lead their children towards love for books so that reading becomes
a natural part of their life. It is necessary to realize that when a child reads a book, it becomes a part of their personality
and can markedly shape their whole life.
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A child growing up in a bilingual environment

In case, when parents live for any reason abroad, to their parental responsibilities is added one more, but not less serious
obligation. They have to make a right decision about in what language they will communicate with their children. They are
considering, whether it is necessary to maintain the mother tongue in the communication at home, or if to prefer the foreign
language usage in the home environment as well, so that a child can be in best possible contact with the second (foreign)
language right from the start.

The term mother tongue could be misunderstood as the language that the child learns only from mother or father. Pacherova
(2013) states that we can identify the mother tongue as the language we learned as first one, regardless of who from our
surroundings taught us. Stefanik (2000) adds, that the mother tongue is stronger than the two (or more) languages, the
individual knows. Itis the language, to which the individual has the nearest and closest relation, it is the most used language.

There are a large number of bilingualism definitions that differ widely or even contradict themselves. One example is the
belief that the bilingual is the one who perfectly masters two languages (Harding-Esch, Riley, 2008). The opposite statement
is that every person is essentially bilingual because he knows at least a few words which are not from his mother tongue
but of foreign language (Edwards, 2006).

We characterize bilingualism as a person's ability to speak in two languages. Sovak (1990) explains that it is a process of
spontaneous learning of a second language independently on the mother tongue, already in pre-school age. It is the
acquisition of the second language in a natural way by the bond with some certain persons, while the child gradually creates
independent ties to both languages.

The bilingual environment in which the child grows up, can be identified in this context as an environment, in which the
child meets with two different languages within his / her family or society that surrounds him / her, when it is often the
mother's mother tongue and father's different mother tongue, coming from different countries or geographic areas. Stefanik
(2000) describes the bilingual environment simply as an environment in which are two languages are used in rotation for
communication.

Depending on the context in which a child acquires a second language, we distinguish:

natural bilingualism - evolved naturally in a bilingual environment. An individual acquires two languages either at once or
gradually in a bilingual community or in a bilingual family, and in everyday contacts with native speakers this or that
language;

scholastic (cultural) bilingualism - originated in an artificially created school environment, an individual learns a second
language at school, and has not a lot of opportunities outside of the school environment to communicate in this language.

In the bilingual family, multilingual communication takes place mostly because parents come from linguistically diverse
settings. For example, when Slovak women marries abroad. After the birth of a child, mother speaks with her child in Slovak,
on the contrary his father communicates with a child in his mother tongue and the language of the country in which the
family lives.

Research

For the research data collection, we have chosen a qualitative research methodology. We also take into account the
theoretical basis of many experts in linguistics and bilingual education in Slovakia and abroad, which we mentioned in the
previous theoretical part.

The aim of our research is to identify the relation of children from selected bilingual families to reading. True bilingualism
means complete fluidity in all aspects of language: understanding, speaking, reading and writing. The aim is not to
determine the methodical process of reading in different languages, nor to identify approaches to bilingual reading. Our aim
is to examine what place reading holds in the lives of bilingual children attending primary education (1st — 4th year of
elementary school) in foreign countries. We are investigating whether these pupils likes to read, and whether or not they
have preference to read only in one of the language or they are reading without any distinction both in Slovak and foreign
language.

Research questions
In this research, we want to focus on questions that reveal the relation of selected bilingual children to reading. Questions
are designed in accordance with our research aims so that their answers cover the questions asked:
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Are pupils interested in reading books?

Do they prefer books in their mother tongue or in other language?

Do they know books of Slovak authors’ as well or only foreign books written in another language?
Do these pupils have their favorite heroin from a children's book?

Do they talk with parents about what they have read? If so, then in what language?

Methodological process

For our research needs we addressed 4 bilingual families living abroad. The condition was for their children to be bilingually
educated and to communicate fluently with at least two languages. Specific families have been recommended to us from
our common acquaintances, so it was an accessible selection of people for our research. Since these families have lived
outside of Slovakia for most of the year, we had to reconcile their time and adapt them to time requirements. We waited
until they returned to Slovakia and visited them. We have used their familiar environment (inside of families of these
children) so that the pupil involved in our research felt good and could thus eliminate the fear, stress and other negative
circumstances that could of affect the objectivity of the investigation. We interviewed the children in their familiar
environment. We have agreed on dates of interviews individually with the children’s parents. Each interview evolved
individually, depending on the child's communication abilities. The average duration of the semi-structured interview took
approximately 15 minutes. As we met the experience that our children were not too convincing and did not express
themselves clearly, we decided to ask our parents a few additional questions. By doing this, we have reached the agreement
(or diversity) of all participants' responses. Because it happened that the child replied that he/she didn’t read in the mother
tongue his/her books, but the parent claimed something quite different.

We characterize our overall research strategy and process as a process of qualitative methodology followed by an open
coding technique. To collect the data, we used a semi-structured interview that contained a pre-prepared set of questions
for children coming from a bilingual environment. We have adapted the additional questions to the ongoing interview. We
have recorded their testimonies using audiovisual technology to prevent the loss of important data. We then literally
transcribed the information we acquired into the computer. It should be noted that the families of our friends and
acquaintances mentioned in this paper live abroad. They visit Slovak relatives only once or twice a year - during the summer
holidays and at Christmas.

All 4 children within the research sample were in age of eight, nine years, two children were 10 years old, of which 3 were
girls and one boy.

Boy Brian (8 years) was born in Paris, his father is French, mother of Slovakia. Currently living in Paris. Mother said she
"realizes she should talk more with her son in Slovak, because they communicate mostly in French during the day."

Dalma (9 years old girl) was born in Oxford, her father is an Englishman, mother of Slovakia. He speaks Slovak only when
he is visiting her grandparents in Slovakia, in other cases he speaks exclusively in English, although he understands Slovak
well and almost everything. Mother and her daughter communicate daily in English in particular. She said in the interview
that "parents should try harder if they want to raise their child also as a bilingual reader, because the child will not become
as one on its own". She also stated that "her own lack of systematics and patience in bilingual education and the unwanted
outcome is the fact that her daughter understands in Slovak, but in their mutual communication she answers exclusively in
English."

The girl Frida (10 years old) was born in Brussels, her mother is Belgian, father of Slovak. She speaks Slovak only when
she visits her grandparents in Slovakia, in most cases she speaks exclusively in French, although she understands almost
everything in Slovak. Her father stated that "from the very beginning, he tried very hard to keep his children as good in
Slovak language as in French, but since they were also in contact with Flemish and German, the Slovak had come to a
halt."

Helen (10 years old) was born in Slovakia. When she was in her pre-school age, her family moved to Norway, her parents
are working there, she and her brother go to Norwegian primary school. Both her mother and grandmother make sure that
both children are raised bilingually. They continue in Norwegian and in Slovak, and they also undergo commission tests at
primary school in Slovakia every year to obtain the education provided by the Slovak Republic. Her mother said she "fries
to bilingualized her children, so she speaks with them at home in Slovak, and her husband in Norwegian".
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Research findings interpretation
At the beginning of our interview, we found out whether pupils read books, because reading books by
nowadays children is not as popular as they used to be. And this is no exception if the children grow up in a
monolingual or bilingual family.

Brian and Frida said they rarely read the books. Helen also does not read the books, she said, "I rather watch
TV." Dalma said she reads books, "especially when I'm bored, or when | lie in bed in the evening and | am trying
to fall sleep, then | read books to make myself tired more easily." Based on the answers we got, we can say
that reading is not one of the most popular hobbies of by us addressed children. All parents, however, said
their children likes to read the books.

In the case of monolingual children, we know that language skills, such as vocabulary, knowledge and the ability to
manipulate with phonological knowledge, encourage their reading learning. The phonetic consciousness and vocabulary
of a young child predominantly predict their future readership. For bilingual children, there was no problem with reading
and confusing languages. According to Jasinska and Petitova (2018), bilingual children are good readers and even have
some advantages over their monolingual peers. In addition, children who were exposed for the first time in English at
school, with their linguistic knowledge, reached their peers and showed no disadvantages of reading at the time when they
reached the fourth year.

Do you think that you need to read books and devote time to reading? This was our second question examining the general
opinion of bilingual children.

Brian, Frida and Helen answered positively. Additionally, Dalma added that "it is important to start reading books while | am
only a child, because it is necessary for my future life when | grow up. But also to read my books to my children. "Children
are aware of the importance of reading, especially in order to gain information and further education. But they also have a
variety of other interests that have been told to us prior to the realization of each interview. They probably didn’t think much
about meaning of reading, therefore, it is important to encourage them to think about reading and asking them questions
to direct their thinking to the meaning of reading in their lives.

The children we have addressed, can speak in multiple languages, so it is likely that their language will not only be used
for oral communication but will also be used for reading. All parents have mentioned how much they want to communicate
with their children in the Slovak language, even though they live abroad. In this case, it is more than necessary for them to
provide and read the Slovakian books with their children, devoting their time and learning to read them practically in a
foreign language. Parents, as they told us, try to read with children, but the time spent is not enough for children to start
longing or desiring to read Slovak books, let alone foreign ones. This task very rarely belongs to grandmother, who comes
to visit or vice versa, when the children come to vacation to her.

In the next part of the interview, we asked the children that if they read and know Slovak books as well, in what particularly
do they see the difference, or the similarity compare with the foreign language books.

Brian could not answer, because he doesn’t read Slovakian books often enough. Frida reads Slovak book rarely as well.
Helen argues that "Norwegian books are easier. | sometimes do not understand the text in Slovak books." Dalma states,
"that Slovak books are similar to each other. English books are different, you have more to choose from.”

Many families choose to focus only on the mother tongue when they teach their children to read. They feel that if they start
with this language then their children will feel good about this language before they learn to read the language of the
environment in which they live.

Therefore, we directed our other question for children towards answer who their favorite book hero from a Slovak or foreign
book is and why.

Dalma claims to for her it is the "Harry Potter because he has the magic skills that he did not know before. And he has to
fight evil." And also "the girl Vanina, because she helped the older lady, she was well-educated, daring, and took care of
everything at home." Frida said that her most favorite fairytale figure is "Cinderella because she's a very brave girl. Despite
the fact that it is difficult in life, she can manage.” We see that children identify themselves and select book heroes from
foreign literature.

10
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The following interpretation approaches the responses of parents living abroad who are developing bilingual reading skills
of their children. We asked them that what they think based on what their child chooses a book. Do parents perceive in
some way that their children naturally tend to incline towards Slovak or foreign texts.

Brian’s mom replied that her son "chooses the book alone and prefers French books. He now reads himself." Dalma’s
mother claims that "her daughter chooses on her own her books, and reads from early childhood, and she is attending
summer readings festivals organized by the local library. He naturally reads in a language in which he feels more at home
(English). On the other hand, we monitor the selection of her books and try to direct her to choose the right literature
appropriate to her age and abilities. For a reward, we often go to the bookstore to choose a book of her choice. Also, from
every visit to Slovakia they will bring a book, stories, fairy tales, cookbooks, an encyclopedia, etc.”

From the testimony we can see that parents care that their child would choose a suitable book. They don’t take book as
something ordinary, but rather as a gift, or a valuation that a child deserves. Dalma chooses mostly English books, because
this language is more natural to her and she better controls it. But she will always bring with her a Slovak book after a visit
to Slovakia. Although Dalma said that she reads more English books, it is very likely that sometimes she reaches out for
the Slovak ones, as it is available for her in several genres now. Frida’s father says that children choose their own books
and that they "prefer French-language books, they have a lot of them at home." He first argued in the interview how
important it is for his children to not reject talking in Slovak, but then he himself is a proof that they have resigned in reading
Slovak books and allowed children to read books in a language they choose themselves. Mother of Helen makes sure that
her child gets in touch with Slovak books. "In Norwegian she chooses for herself, | choose rather in Slovak for her. She is
more found of Slovak stories because they are more fun." This answer is practically the only one (from the parent’s
testimonies) with attend to try to keep their child with the books in their mother tongue. When children get books in different
languages, they will be able to compare and choose those which impress them more and attract them more.

Parents are trying to lead their children towards reading, in such a way that they let them have enough space to choose
books at their discretion. We think it is right when parents can, if necessary, adequately and non-violently direct their child
to choose the right literature that can support the interests of the child. We add that each family approaches bilingual
education and thus also bilingual reading individually. Ellen Royuer in one electronic communication admitted that his
children in Taiwan grew up as trilingual. They have never actively tried to teach them how to read in any language. He read
them in bed as much as possible in French, sometimes in English. However, children learned to read when they first
attended the first class (both Chinese and English). He gave them a lot of books, and he read to them for a long time before
bedtime, and then, when they were about 8-9 years of age, they could read in Chinese and English, and spontaneously
began to read in French.

Very important is also the parent’s response to the way their children read. Parents are those who are directly present while
their children read also because children at primary school need an adult supervision to help them read and explain to them
some unclear words or text they do not understand. We asked them if they observed any differences in the child's reactions
on Slovak and foreign language text.

Brian's mom very briefly responded that Brian had "less vocabulary in Slovak. Related to that we have to more often explain
a meaning of the words." Similarly thinks Dalma’s mother saying that ,the text in Slovak is more demanding than English
one. It is more or less a foreign text for her, both in language and culturally. When reading the English text, the perception
is immediate, in the case of the Slovak text we often stop by the vocabulary, the meaning of the words, but also the whole
cultural context, | have to make parallels between what she already knows about Slovakia or her life in England, or
supplement my text with my own experiences and memories of Slovakia." | think that Dalma's mother captured the very
essence of the reading in a language other than the Slovak one. Each language has its cultural specifics, each language
has its origins in a certain historical context and these differences are also reflected in books. It is difficult for parents to
explain to children words they do not understand. It takes their time, patience and perseverance in the explanation. Frida's
father expresses it with similar words "When I used to read them when they were small, there were differences in the texts.
Often, I had to stop to explain to them the either realities or the meaning of some words. When my daughters read in Slovak,
they had a basic reading problem. They were able to read the text, but they had to focus very much on the letters ¢, Z, §,
ch. When | asked them if they understood, they admitted they did not. We had to break the text off and explain it." Helen’s
mother sometimes use to read to her kids out loud. "When | have time, | read her Slovak books. Norwegian she can read
herself and | feel she no longer needs it. | do not feel the differences. Every book is original in its own way."

We can say that books written in Slovak have made for children more difficulties with understanding the meaning of some
words, especially related to facts and history; on the other hand, children have difficulty reading correctly the words because

11



ISBN ICLL 2018, International Conference on Language and Proceedings
9788890916403 Literature, Budva, 13-14 April 2018 Book

they first learned to read in other than Slovak language, so some letters and groups of letters required more time and
training for children to practice reading correctly. We note that the Slovak language is a demanding language because it
uses various other forms of language (eg, vowels, w, dz, ia, &, 9, etc.). The acquisition of the Slovak language by
Pekarovicova (2013) on the background of Slavic languages facilitates in particular:

« identical representation of grammatical categories, as well as a similar set of forms;

+ the same number of grammatical cases, similar or even the same principles of substantive inflection
« related processes of adjective and adverbial comparison;

« an identical set of conjugation.

The problem with the acquisition of Slovak language is mainly:

« different suffix cases;
« different application of the life category, which does not specifically express itself in some languages (South Slavic
languages) or expresses otherwise than in Slovak (Russian, Polish);

+ a different preposition system and rate of use;
« differences in the formation of aspectual and their application in speech practice, and so on.

For a child who does not learn this language when starting school, it can be difficult to master it. We were trying to find out
from parents if they think that their child should learn to read first fluently in Slovak and then another language and what
approach would they prefer.

Brian’s mom said that her son, "since he goes to school in France, learned to read only in French, I did not force him to
read in Slovak, but we tried it and he is quite well in it." It is natural that a child learns to read in that language, in which
country he lives in. Dalma’s mother states that “since in the UK they start to read at the age of three, she naturally learned
to read in English first, and later tried the Slovak language, though not very systematically, only here and there while family
visits either here or in Slovakia." Frida's father shares a similar opinion. "When a child starts attending a French speaking
school, she has to learn to read French first, so we did." Also, Helens mother says as well as other parents. "We learned
Norwegian, and therefor also to read in Norwegian, and today she can read in both languages without any difficulties."

At the beginning of compulsory schooling, great attention is paid to the development of reading. As Harding-Esch and Riley
(2003) report, if a child refuses to read in a second language, it is better not to force him, but to give him for reading purpose
his favorite stories at home when possible. He needs more time to solve this new situation. Morgenstern, Sulovéa and Schéll
(2011) report that most bilingual children learn to read only in the language they have at school. This was also the result of
interviews with parents. At the same time, acquiring the ability to read and write in a weak (non-dominant, secondary)
language leads to consolidation of this language in a child. Many experts do not recommend starting to teach children to
read and write at the same time in both languages, but first start with a language that is stronger with the child
(communicating with their surroundings). And until about two years later, when the ability of a child to read and write in that
language is already fixed, start with the weaker language. If both languages start simultaneously, it can be very complicated
for the child. It is correct when the child first becomes fully acquainted with one language system altogether before it
becomes aware that in another language it may be completely different.

From the knowledge of linguistic dominance, it is important to find out that children are actually deciding which language
will be dominant for them, or rather it is their parents who decides, because they determine how often their child comes in
contact with each language. Parents who choose to raise their own children in other than in their mother tongue should
have solid linguistic and cultural abilities and constantly seek further education. Stagnation of language education of parents
could have a very counterproductive impact on the language development of the child. Another condition of bilingual
education is constant communication with the child, especially if it grows in a different monolingual environment. The child
must be motivated to use the language (and hence read it) and this need is only created by his parent (Jiménez, 2010).

Conclusion

The aim of this study is to point out the facts that come from bilingual education in relation to multicultural reading. Research
has been conceived as a mapping study into the real functioning of bilingual children in the field of acquiring their reading
habits. We focused on their attitudes towards reading, their need to read. We also found out which language they prefer
more when reading books and how they evaluate books written in the Slovak and other language in which they usually
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communicate. BeleSova and Szentesiova (2017) also carried out
research of the same focus. The study included children attending the elementary school and coming from a Slovak-Italian
family, a Slovak-Albanian family and a Slovak family who lived in Spain for a decade. Data received from children from a
multicultural environment has signaled, that reading generally belongs to their favorite activities. None of the children said
they would not like to read or that they would refuse to read at all in one of the languages. Children read different genres
of books, not just fairy tales. Books are chosen according to their interests, either sport or different mysteries or other
themes. They devote their reading time mainly to acquiring information, improving vocabulary, spelling and grammar of the
Slovak language. All the selected children grew up in a foreign country and considered the Slovak language as demanding.
Despite the fact that all of them live in Slovakia today, they are more likely to read in a foreign language books.

These data are also significant
for our research findings as they have a major impact on the reading of bilingual children. The environment in which children
lived and lives has greatly influenced and continues to influence them. We consider this aspect to be the most important in
terms of the data we received, because the environment in which the child grows contributes to this fact to the greatest
extent. It is not always the ambition of the parent to develop a Slovak language of a child. Also significant is the children
attendance of pre-school facility in a foreign country. The child communicates with his parents, adapts to the environment
in which he grows up. The reality of a particular place affects him, he sees the letters, is directly confronted with foreign
text. And he becomes a natural part of his life. Therefore, interpretation of our research findings suggests that children do
not incline to the Slovak language usage, but rather to the language they use directly in their present life.
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Abstract

This article is about the German and Turkish intensifier particles in a contrastive analysis. The aim of this article
is to provide a introduction to what intensifier particles are and what their pragmatic, syntactic and semantic
function in sentence is. These particles have lots of features, which are characteristic for intensifier particulars
of German. Our primary purpose is to find the Turkish equivalents of these particles. We describe lexical
meaning and pragmatic function of this particles on different corpus and formulate the problems of teaching and
learning intensifier particles in Turkish. We also aimed to investigate in this article Turkish particles with their
syntactic, semantic and pragmatic functions in sentence.

Keywords: particle, intensifier particle, contrastive analysis, syntactic, pragmatic, Turkish, English
Introduction

Almanca Yiikseltme ilgegleri Ve Onlarin Tiirkge Karsiliklar
Ozet

Bu makale Almanca ve Tirkge ylkseltme ilgeglerinin karsilastirmali olarak incelenmesidir. Calismanin amacl, yikseltme
ilgeclerinin ne oldugunu, onlarin gegtikleri climlede edimsel, sézdizimsel ve anlambilimsel islevlerinin ne oldugunu
belirlemeye galismaktir. S6z konusu ilgegler Almanca yikseltme ilgegleri icin belirleyici bir takim 6zellikler tagimaktadir.
Amacimiz onlarin Turkge karsiliklarini saptamaktir. Bu agidan bu ilgeclerin degisik baglamlarda gegen sézlliksel anlamini
ve edimsel islevini betimlemeye ve bu ilgeglerin Tiirkge'de 6grenim ve 6gretim sorunsalina dikkat cekmeye calistik. Ayni
zamanda Turkge ilgegleri de gegtikleri climlelerdeki sézdizimsel, anlamsal ve edimsel islevleriyle incelemeyi amagladik.

Anahtar kelimeler: ilgeg, yikseltme ilgeci, karsilatirmali inceleme, s6zdizimi, edimbilim, Tiirkge, Almanca

Girig:

Yabanci dil derslerinde, 6zel de Aimanca dgrenenler agisindan bakildiginda Almanca ilgegler, geviri, 63renim ve égretim
sorunu olarak karsimiza gikmaktadir, glinkli s6z konusu sozcik tiri siklikla belirli, kesin bir anlama sahip olmamakta ve
bu yoniliyle dilimize aktarimlarinda geviri zorluklariyla karsilagiimaktadir. Calismamizda Aimanca lgegler, 6zelde Yikseltme
(Derecelendirme) ilgeglerinin dilimizdeki karsiliklarini, evirilerinde ortaya ¢ikan sorunlari ele almaya galisacaktr.

Yikseltme ilgegleri, konugsma dilinde sikga gériilmelerinin aksine, Aiman dilbilgisi alaninda bu gline kadar en az ele alinan
konulardan biri olarak karsimiza ¢cikmaktadir. Gerek Aimanlarla iletisim sirasinda gerekse yabanci dil derslerinde uzun yillar
edinilen deneyimler i1siginda bakildiginda yiikseltme ilgeglerinin kullanim olanaklari ve Aimancadaki islevlerinin yabanci dil
olarak Almanca derslerinde dgretilmesi ve ézel olarak agiklanmasi zorunlugu kendini dayatmaktadir. ligegler ézellikle
Yabanci Dil Olarak Almanca dersinde sozli iletisim sirasinda sikga gorilmektedirler. Bu baglamda dgrenciler iletisim
sirasinda gegen ilgeglerin anlamina iliskin sorular ydneltebilmektedirler. Bu nedenle ilgeglerin kullanimina yonelik
agiklamalarin  yapilmasi, dgrencilerin  bu konuya dikkatlerinin gekimesi kaginilmazlasiyor. llgegler ciimleden
cikarildiklarinda ctimlenin yapisini bozmamakla, ciimlenin diizanlaminda blyuk degisiklige yol agmamakla birlikte, dil
dogalligini yitirmekte, diiz, anadil yapisindan uzak bir nitelik kazanmaktadir. Biz dil dgreticilerine diisen, dogal bir dil
dgretmektir. ligecler dogal olarak konusma dilinde daha gok yer tutmaktadirlar. Durum béyle olunca da, grenimlerinin daha
baslangicinda olan, dile yonelik deneyimleri yeterli olmayan égrencilerin ilgegleri bir girpida anlamalari, anlamlandirmalari,
kuramsal olarak degerlendirmeleri gokta beklenen bir sey degildir. Bu nedenle derste dgrencilere kendi ana dillerinde
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aciklamalar yapmak, onlari ilgeclerin gectigi cumlelerle ylizlestirmek ve Almancada sikga gegen ilgegleri Tirkce
karsiliklariyla ve gegtikleri climlelere kattiklari ek anlamlarla onlarin 6grenimine sunmak zorunlu goriiimektedir.

Almancada ilgeg Arastirmalar

ilgeglere yonelik ilgi ve ilgeg arastirmalarinin baslangici 1970 yillarda ortaya cikan edinbilimsel ve iletisimsel siirecin
baglamasina denk duser. Daha gok konugma dilinde, iletisim surecinde ortaya gikan ilgegler arastirmacilarin ilgisini geker.
Konusma dilinin arastirmalarin odak noktasini olusturdugu surecte ilgecler de bu ilgiden hakettikleri payi alirlar. Baglangigta
“Yama sézcikleri” (Gabelentz 1969), “Dilimizin postundaki bitler” (Reiners 1944), “renksiz konusma dolgulari” (Lindqvist
1961), “Dolgu sozciikleri” (Adler 1964) gibi haketmedikleri tanimlarin nesnesi olmak zorunda kalan ilgecler yeni stiregle
ortaya gikan galismalar Krivonosov (1977); ALTMANN (1976); HENNE (1978); WEYDT(1972); SCHEMANN (1982);
Hentschel (1983) araciligiyla dilbilgisi kitaplarinda yer edinmeye basladilar. Béylece daha énce geleneksel siniflandirmayla
belirteler iginde degerlendirilen ilgegler zamanla kendi iginde de alt siniflara ayrilan ba§imsiz bir sézcik tirii olarak dilbilgisi
ve dilbilim kitaplarinda yer edinmeye basladi. Ancak yine de ilge¢ siniflandirmasina yénelik tam bir géris birligi
gerceklesmis degildir. ligecleri siniflandirmaya yonelik cabalar da kendi icinde cesitlilik gdstermektedir. Omegin kimi
arastirmacilar ilgegleri niteleme ilgegleri, yiikseltme ilgegleri ve olumsuzluk ilgegleri olarak siniflandirirken (Gétze/Littich
1989), Duden Dilbilgisi kitabinda ise ilgegler gekimlenemeyen sézclik grubunun bir alt dali olarak degerlendiriimekte ve
asagidaki sekilde siniflandiriimaktadir (Duden 1995)

Yikseltme ilgegleri
Odaklanma llgegleri
Niteleme Iigegleri
Soylem llgegleri
Olumsuzluk ilgegleri

Duden’a gére ilgegler climle iginde bir basina bulunabilen climle 6geleri degil, climle 6gelerine bagimli olan 63eler olarak
climlede yer alirlar (Duden 1995: 88). Helbig/Buscha ise ilgegleri climle i¢indeki s6zdizimsel konumuna ve ciimle tiiriine
gore dadilima bagli olarak belirteg, niteleme sézcikleri gibi gekimlenemeyen sézclk tiri iginde gortrler (1999).
Helbig/Buscha da Duden gibi ilgecleri zorunlu ciimle é3eleri olarak degerlendirmezler. Bir bagka dilbilgisi kuramcisi Erben
ise digerlerinden tamamen farli olarak biittin gekimlenemeyen sézctkleri ilge¢ Ust baghgi altinda toplar (ENGEL 1988: 19).
Onun yaptigi siniflandirmaya gore ilgec terimi sunlari kapsar (Engel 1988):

Belirtecler

Baglaglar

Denkduzlem baglaclari
Altdlizlem baglaclari
Prepozisyonlar

Cimle muadilleri
Yikseltme ilgecleri
Belirtme ilgecleri
Niteleme ilgecleri
Siralama ilgegleri
Bildirme ilgegleri

1997 yilinda yayimlanan |dS-Grammatik adli dilbilgisi kitabinda ise ilgecler agagidaki bicimde siniflandinimiglardir:
Yikselme ilgegleri

Niteleme ilgegleri
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Olumsuzluk ilgegleri
Belirtme ilgegleri
Baglacimsi ilgegler
Yogunluk ilgecleri

Yukaridaki siniflandirma érneklerinde gériildiigi gibi ilgeg siniflandirmasinda birbiriyle tlimlyle drtiisen bir siniflandirmaya
rastlamak pek olasi gérilmemektedir. Bunda ilgeclerin bircok ézelligi bir arada bulunduran bir s6zcik tlrd olugunun payi
bilyiiktiir. ilgeclerin siniflandirimasini sorunsallastiran en énemli dzellikleri, ilgeg olarak degerlendirilen birgok sézciigiin
ayni zamanda bagka sozcUk tirl iginde de yer almalaridir. Ayni sézctigtin hem ilge¢ hem belirteg gruplarinda yer aimasinin
nedeni ise ilgeglerin bicimbilgisel-s6zdizimsel, anlambilimsel ve sézdizimsel agilardan esadlilarindan farklilagmalaridir.
Bicimbilgisel agidan bakildiklarinda ilgegler baglag, belirteg, prepozisyon gibi ¢ekimlenemeyen, ek almayan s6zcik
tirleriyle ayni gruplandirma iginde yer alirlar, ancak ilgegleri onlardan ayiran 6zelliklerden biri, belkide en dnemlisi tek
baslarina ciimlenin baginda, yani ylklemin éniinde yer alamazlar, bu y6nleriyle belirteclerden ayrilirlar:

Sie hat das Problem ziemlich gut geldst. (ilgeg)
0, sorunu oldukga iyi ¢8zdU.

Sie hat das Problem diesmal gut geldst. (belirteg)
O sorunu bu kez iyi gozdu

*Ziemlich hat sie das problem gut geldst.(ilgeg)
Diesmal hat sie das Problem gut gelést. (Belirteg)

Yukaridaki 6rneklerde gérdugimiiz gibi belirtegler bagimsiz climle édeleri olarak climlenin baginda, ¢ekimli eylemin dniinde
bulunabiliyorken, ilgecler tek baglarina bu konumu dolduramamaktadirlar. Yine belirteler belirleyici sorularin yaniti olarak
islev gérebiliyorlarken, ilgecler sorulara yanit olarak kullanilamamaktadirlar:

Wie hat sie das geschaft?

O bunu nasil bagard.

*ziemlich

Oldukga.

Wann hat sie das gemacht?

O bunu ne zaman yapti?
Diesmal

Bu kez.

ilgecler sézdizimsel temelde belirte, eylem, 6nad, ad gibi birgok sdzcik tiiriiyle birlikte kullanilabilmektedirler:
Auch Ahmet kann das schaffen.
Ahmet de bunu basarabilir.
Ozge kann auch fahren.

Ozge arag da kullanabiliyor.
Berrin ist auch fleissig.

Berrin caliskan da.

Mein kopf schmerzt sehr.

Basim ¢ok agriyor

16



ISBN ICLL 2018, International Conference on Language and Proceedings
9788890916403 Literature, Budva, 13-14 April 2018 Book

Sozdizimsel agidan degerlendirildiklerinde climleden cimleye farkli dagilimlar gosteren, bigimbilgisel olarak
cekimlenemeyen, ek almayan sozciik tirleri iginde yer alan ilgegler anlambilimsel olarak sozliksel anlam tagimazlar, yani
belirli sozliiksel anlamdan yoksundurlar. Iginde bulunduklar ciimleden gikartildiklarinda ilgili ciimle bilgi temelinde gok sey
kaybetmez. Bu yonleriyle ele alindiginda ilgeglerin gegtikleri ciimlelerin anlamsal degerine dogrudan etkilerinin olmadigini
ok rahat soyleyehiliriz:

Was machst du?
Ne yapiyorsun?
Was machst du denn?
Ne yapiyorsun ki?

Bu ozellikleriyle ilgecler kendileri gibi dogrudan sozliiksel anlam tagimayan prepozisyon, artikel, badlac ve belirteglerle
benzer islevlere sahiptir, ancak pepozisyon ve badlactan farkli olarak gectikleri ciimleden ¢ikartildiginda ctimlenin dilbilgisel
yapisinda da bir bozukluga yol agmazlar. ligegler bir baglarina sdzliiksel bir anlam tagimasalar da, girdikleri ciimleye o
ctimleyi kuran kisinin duygu, disince ve tavir aliglarini katarlar, yani ilgeglerin anlami séz konusu cimlede birlikte
kullanildiklari sézctiklerle gergeklesir, kisaca anlamlari baglamsaldir:

Wir gehen heute ja ins Kino.

Bugiin sinemaya gidiyoruz, degil mi?
Komm schon!

Gel artik

Nur ich kann dir die Wahrheit mitteilen.

Sana gercegi sadece ben sdyleyebilirim.

a) climlesindeki “ja” niteleme ilgecinin ciimleye (Buglin sinemaya gidiyoruz, degil mi?) kattigi anlam karsidaki kisiye daha
once alinan bir karari animsatma, onaylatma iglevidir. b) climlesindeki “schon” ilgecinin climleye (gel artik!) ekledigi anlam
ise konugmacinin sabrinin tlikendigidir. Yine ilgili ilge¢ s6z konusu emrin daha énce verildigini duyumsatmakta, “schon”
ilgeciyle ayni emrin yinelendigini duyumsatmaktadir. c) ciimlesinde gegen “nur” ylikseltme ilgeci ise cimlede dniine geldigi
s6zcigii anlamsal olarak 6ne ikarmakta, vurgulamaktadir. Omeklerden de gikardigimiz (izere, ilgeglerin ciimleye kattiklari
anlam daha ¢ok edimsel diizlemde gergeklesmekte, konusucunun séyledigi sézle ilgili tavirlarini, duygularini, istemlerini
climleye katmaktadirlar. Bu dzellikleri g6z dnlinde bulunduruldugunda, bugiin gelinen noktada ilgecler diger ¢ekimli tirler
disarda birakilarak genel olarak bes tiire ayrilmaktadirlar, bunlar:

Yiikseltme (derecelendirme) ilgeci: Yogunluk ve derece belirten ilgegler.

Odaklanma ilgecler: Bir ifadenin bir bolimiini vurgulamaya yarayan ilgecler.

Niteleme & belirtme ilgegleri: Konusmacinin kendi séyledigi séze yonelik tavrini, durusunu belirten ilgegler.
Soylem ilgegleri: Bir séylemin, konusmanin yonlendiriimesine aracilik eden ilgegler.

Olumsuzluk ilgegleri: belirli bir sylem ya da climleyi olumsuzlamaya yarayan ilgegler.

ilgeclere yonelik calismalarda ya da dilbilgisi kitaplarinda yine de farkli iigeg siniflandirmalarina rastiamak olasidir.
Tiirkgede ilgegler

Almanca “Partikel” s6zcugiinin karsih§i olarak Tirkgede iki sdzclk bulunmaktadir, edat ve ilgeg. Edat sozciigli Arapga,
ilgeg ise Turkge kokenlidir. Tirkiye'deki Tirkge dilbilgisi uzmanlarinin, dilbilimcilerin Tirkgenin dilbilgisini degerlendirirken
ya da hazirlarken Arap dilbilgisini baz alan Osmanli dilbilgisi diistincesinden hareket etmelerinden dolayi biitin gorevli
sOzclkleri edat, bir diger adiyla ilge¢ bashgi altinda toplamalarina yol agmistir. “Alet, vasita, ara¢’ anlamlarina gelen
Arapca kokenli edat s6zcugu, cimlede ¢ogunlukla isim soylu sézciiklerden sonra gelerek bu sézciiklerle gesitli anlam
ilgileri kuran dilbilgisel islevli sdzctiklerin cimlede oynadigi aracilik etme rollini anlatmada yetkindir. Yine bu s6zcuk tlrin
nitelemede kullanilan ilge¢ sézctigu de ayni sekilde bu sdzcik tirlinin ctimlede dstlendigi sbzctkler arasi ilgi kurma islevini
anlatmaya denk gelmektedir. Son yillarda dilde 6zlesme, Tirkgeyi yabanci sdzciiklerden arindirma gabalarinin da etkisiyle
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edat sdzciigliyle birlikte ilgec s6zcigii de kullanilagelmektedir. ligec ya da edat olsun, bu sdzciiklerle Tiirkce de tanimlanan
s6zctik tlrd anlam ve islev bakimindan Almanca ilgeclerle benzer nitelikler tasir. Tlrkgede de ilgegler tek baglarina anlam
ifade etmezler; ancak bulunduklari baglamda, gegtikleri ciimlede anlam kazanirlar, kendinden 6nceki sozctiklerle 6bek
olustururlar. Kog (1990:165),ilgegleri climlede bir bagina belli bir anlam tagimayan, ancak gegtikleri cimle iginde szciikler
ya da sozcik ébekleri arasinda anlam ilgisi kuran sézctikler olarak niteler. Olker (2014) de ilgegleri “yalniz baslarina bir
anlam ifade etmeyen, ciimlede kelime ve kelime gruplari arasinda gesitli anlam iligkileri kuran gorevli sézlerdir” seklinde
tanimlar. Gencan ise s6z konusu sdzcik tlriind, cimledeki sozciikler arasinda cesitli anlam ilgileri kurmaya yarayan ve
anlamlari ancak climlede oynadiklari rollerle ortaya gikan sézcikler biciminde degerlendirmektedir (1992). Benzer sekilde
Delice de (2008:113) ilgegleri “ isim ile fiil, isim ile fiilimsi, isim ile isim ve isim ile climle arasinda benzerlik, vasita, beraberlik,
sebep, zaman, aglklama, neticelendirme gibi anlam ilgileri kuran; esdeder bicimbirimler ve clmleler arasinda baglama
gbrevi yirdten; bagli oldugu isme seslenme bildiren; climleye duygusal anlam katarak onu gesitli agilardan pekistirmekle
gorevli olan dilbilgisel anlamli szciikler” olarak tanimlamistir. Ozkan ve digerleri de ilgegleri “Tek baslarina anlami olmayan
ancak daha gok isim soylu kelimelerden sonra gelerek bu kelime ile climledeki baska kelimeler arasinda cesitli anlam
ilgileri  kuran veya climleleri birbirine baglayan bdylece séz diziminde bir gramer gdrevi Ustlenen kelimeler” olarak
nitelemektedir (2006:548). rof. Korkmaz ise ilgegleri “yalniz baslarina anlamlari olmayan, ad ve ad soylu kelime ve kelime
gruplarindan sonra gelerek anlam bakimindan bunlarla siki sikiya bagli bulunan, gramer bakimindan onlara hakim olan ve
eklendikleri kelimeler ile climlenin 6teki kelimeleri arasinda gesitli anlam iliskileri kuran gérevli sozler” olarak betimler (2011:
1052). Bir baska dilbilimciye gore ilgegler “birlikte kullanildiklar sézctiklerin, sézctik gruplarinin ve timcelerin kullanilislarina
ve anlatim yeteneklerine yardim eden, onlar arasinda gesitli anlam ilgileri kuran s6zciiklerdir’(Eker 2010: 359). TDK Tiirkge
Sozliik'te ise ilgegler “Tek basina anlami olmayan, sonuna geldigi sozle ciimledeki diger kelimeler arasinda iligki kuran
kelime tiri” olarak goriimektedir.

“Ev gibi huzur kdsesi olmaz.
Cocuk sabaha karsi uyudu.” TDK

Almancada oldugu gibi Turkge sdzcik tirti siniflandirmasinda da bir karmasiklik goze ¢arpar. Sozcik turti siniflandiriimasi
yapilirken diger sézclkler 6zelliklerine gére tek tek ayri tiir olarak sayilirken, kimi yerde ¢ekimsiz, ek almayan sozciiklerin
hepsinin ilgeg bagli§i altinda toplandi§i gzlemlenmektedir. Ornegin Banguoglu Tiirkgenin Grameri adli yapitinda ilgeg igin
taki terimini kullanmig, taki sézcuguyle “...isimlerden sonra gelip onlarin s6z iginde bagka unsurlarla iligkilerini kuran
kelimeler” i kasteder (2011: 385) Hacieminoglu (1992:V) ve Ergin (1984: 216) Turkgedeki sézciikleri Ug blylk sézcik
tiriine ayirirlar, bunlar, eylemler, adlar ve ilgeglerdir. ilgecleri kendi iginde sinflandirmada da tipki Almanca ilgeg
gruplandirimasinda yasanan farkliliklar dikkat cekmektedir. Kimi arastirmacilar ilgecleri Ginlem ilgegleri, baglama ilgecleri,
son ¢ekim ilgegleri, sona gelen ilgegler olarak dorde ayirirken (Ergin 1984), kimileri ise Cekim Edatlari, Baglama Edatlari,
Kuvvetlendirme Edatlari, Kargilagtirma-Denklestirme Edatlari, Soru Edatlari, -Cagirma- Hitap Edatlari, Cevap Edatlar,
Unleme Edatlari (Unlemler), Gésterme Edatlari, Tekerrir Edatlari seklinde on baglik altinda toplamistir (Hacieminoglu
1992). Sozcukleri sozliksel anlamli sdzcikler, dilbilgisel anlamli sozciikler olarak iki grupta toplayan Delice, ilgegleri
dilbilgisel anlamli sézcikler baghg altinda degerlendirmekte ve ¢ekim ilgeci, baglama ilgeci, tinlem ilgeci, pekistirme ilgeci
olarak siniflandirmaktadir (2012:32-33). Her ne kadar ilgegler farkli siniflandirilsa da ya da ilgegler farkli sozciik tiirleriyle
bir arada degerlendirilse de, ilgegler konusunda ortaya gikan genel tani, onlarin ciimlede sdzcikler arasinda ilgi kuran
sozctikler oldugudur. Aimancada oldugu gibi ciimlede tek basina anlami olmayan ilgegler, Tiirkgede tek baslarina anlamlari
olmasa da ctimlede edimsel, dilbilgisel islev gortirler:

Eve kadar yurtiduk.

Diinden beri onu géren olmadi.

Oglene dogru kafede bulusalim.
Yumurtaya kars! alerjisi varmis.

Burada yalniz seni taniyorum.
Yiikseltme (Derecelendirme) ilgegleri

Calismamizin konusunu olusturan yikseltme ilgeclerinin adlandiriimasiyla ilgili de farkli 6nermeler gdze garpmaktadir.
Gradpartikel (derecelendirme ilgeci) ve Steigerungspartikel (ylkseltme ilgeci) kavramlari Altmann (1976, 1978) tarafindan
kullanilmigtir. Helbig/Buscha bu ilgeg turlinG Rangierpartikel olarak adlandirmistir. Yine ayni ilgeg tiiri Helbig/Buscha
tarafindan yeri geldiginde Intensifikatoren (yogunlastirici, yiikseltici olarak da nitelendirilmistir (1999). ZIFONUN (1997) bu
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ilge¢ tlrini “Intensitatspartikel* (yogunlastirma ilgeci) olarak Onermislerdir. Ancak en ¢ok kullanilan kavaramlar
Gradpartikel ve Steigerungspartikel terimleridir ki, son yillarda Steigerungspartikel kavrami Alman ilgeg literatirinde
yerlesmis gibi gdzikmektedir. Yikseltme (derecelendirme) ilgeglerinin ortak 6zelligi, girdikleri ciimlenin belirli bir bilegenini
Gtekilerden ayricalikli kilmak, dne gikarmak, derecelendirmek, bir bakima vurgulamaktir:

Ahmet schreibt sogar Romane.

Ahmet roman bile yaziyor.

Auch Ozge kann dieses schwierige Problem Idsen.
Bu zor sorunu Ozge de (bile) gdzebilir.

Ich kann nur dich zu meinem Geburtstag einladen.
Dogum giliniime sadece seni davet edebilirim.

Almancada yukseltme ilgecleri cekilemeyen, ek almayan sozclik tlrlerinden yaklasik kirk sézciigu kapsayan kapall bir
sozclk grubunu nitelemektedir. Yikseltme ilgeglerinin climleye kattiklari anlam anlambilimsel diizlemde belirlenebilir.
Sozdizimsel olarak ele alindiklarinda, ilgili ilgeg tiiri climlede tek bagina bulunmaz, mutlaka bir baska climle 6gesiyle yan
yana durur, bir bagka ctimle bileseniyle bir baglasiklik iliskisi icindedir ve climlede yer, konum degistirme séz konusu
oldugunda cimle iginde ilgi kurdugu s6zciikle birlikte sirtiklenmek, yer degistirmek zorundadirlar. Ayni sekilde yikseltme
ilgegleri cimlenin baginda da tek bagina bulunma dzelligine sahip degillerdir:

Er ist sehr fleissig.

O ¢ok caligkan.

Sie kann ziemlich gut Klavier spielen.
O oldukga iyi piyano caliyor.

Ziemlich gut kann sie Klavier spielen.
*Ziemlich kann sie gut Klavier spielen

Niteleme ilgecleri gibi ylkseltme ilgegleri de sozliiksel bir anlama sahip degillerdir, anlamsal agidan zayiftirlar, climleye
zorunlu bir anlam katmazlar, durum bdyle olunca ciimleden ¢ikarildiklarinda climle sézdizimsel agidan bir bozukluga
ugramaz, anlamsal olarak da ctimle belirli iletisinden gok sey yitirmez, yani ylikseltme ilgegleri climlenin gergeklik degerinde
bir degisime yok agmaz. Yikseltme ilgeglerinin ciimleye kattigi anlam, climledeki islevi, s6z konusu climledeki belirli bir
sOzcugl Otekilerden farkl kilma, dniine geldigi s6zcligi vurgulamaktir:

Der Film war ganz ausgezeichnet.
Film tamamiyla mikemmeldi.

Yikseltme ilgeclerini s6zdizimsel agidan inceledigimizde genel olarak bitiin ilgeclerde gérdigimiz 6zelliklere tanik oluruz.
Diger ilgeclerde oldugu gibi ek almazlar, ¢ekimlenemezler, climlede bagimsiz 6geler olarak yer almazlar, ancak bagka
sozciiklerle birlikte yasam bulurlar ciimlede. iigegler ciimlenin basinda da tek basina bulunmazlar, ancak ilgi kurdugu
sozctikle birlikte yer alirlar. Yikselme ilgeglerinin climledeki islevi dnline geldigi sdzcugu vurgulamak 6ne ¢ikarmaktir, bu
GOzellikleri nedeniyle tim climleyi etkilemezler, etkiledikleri ilgi badi kurduklari sézciiklerdir, bu sézciikler belirteg, 6nad ya
da ad olabilir:

Der Tisch ist véllig sauber.

Masa tamamen temiz.

Sie hat ein sehr trauriges Gesicht.
Cok dzgiin bir yizi var.

Ich habe Uberaus Zahnschmerzen.

Disim fena agriyor.
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Yikseltme ilgegleri eylemlerle de bir arada bulunabilirler, bdyle durumlarda ilge¢ climlenin sonunda bulunur. Climlede asil
eylem disinda bir yardimci eylem varsa, climlede gelecek zaman eylemi “werden” bulunuyorsa, yine climlede gegmis
zaman yardimei eylemlerinden “haben/sein” gibi herhangi biri bulunuyorsa ilge¢ climlenin sonunda bulunan asil eylemin
oniinde yer alir;

Sein Kopf schmerzt sehr.

Basi ¢ok agiryor.

Sie hat sehr geschwitzt.

Cok terledi.

Wegen der Hitze wird sie sehr schwitzen
Sicaktan dolay gok terleyecek.

Sein Kopf kann sehr schmerzen.

Bas! ¢ok agriyabilir

Baslica yikselttme ilgecleri sunlardir:

Sehr (cok), ganz (tam, tamamen), einigermalen (oldukca, sdyle bdyle), ziemlich (oldukga), etwas (biraz), ebenso(ayni
sekilde, dahi), ungemein (fevkalede, , son derece), recht (oldukca, pek), weitaus (daha gok), weit (gok, hacimli), bei weitem
(epey, kat kat), gar (gok), liberhaupt (timiyle, bitln(yle, biisbitln), ausgesprochen (oldukga), auRerordentlich (fevkalade,
oldukga), auRergewdhnlich (fevkalade, olaganiistii, siradisi), immer (daima, herzaman, surekli), geradezu (adeta, sanki),
echt (oldukga, cok), besonders (bilhassa, 6zellikle, oldukga), &uRerst (son derce, oldukga, pek gok), durchaus (bastan sona,
biistiitiin), extrem (asir, extrem), hdchst (gayet, son derece), hilbsch (aliml, hos, sirin), rein (saf, pak, ari), restios
(tamamen, biisbitlin, son derece), richtig (gergek, hakiki, hatasiz), schon (hos, glizel, pek), so (o kadar gok, o kadar fazla),
total (bGtlin, tam, tiim), (iberaus (pek, gok), ibermaRig (asiri, gok, fazlasiyla), ungewdhnlich (alisiimadik, anormal), véllig
(tamamen, bisbittn), vollkommen (bUsbiitiin, eksiksiz, harika, kusursuz), vollstdndig (eksiksiz, tam, noksansiz),
wesentlich (dnemli, esasen, asil, ¢ok), absolut (mutlaka, kesin, tam, wenig (az, biraz, seyrek), viel (¢ok, pek cok, fazla).

Sonug

Calismamizda Aimanca yikseltme ilgegleri ve onlarin Ttirkge karsiliklarini ele almaya galistik. Gerek Almanca ilgeglerin
gerekse Turkge ilgeglerin tek baslarina anlam ifade etmediklerini, ciimleye ek bir anlam kattiklarini, bunu da ¢ogunlukla
Almanca da sézcugln 6niine gelerek, Tirkge de ise arkasina gelerek gerceklestirdiklerini saptadik. Yine gerek Aimancada
gerekse Tirkgede ilge¢ siniflandirmalarinda ve ilgeglerin 6nad ve belirteglerden ayr bir sozcik tiri olarak
degderlendirimesinde benzer sorunlarla karsilasildigini belirledik.

Almanca yiikseltme ilgeglerinin Tirkge karsiliklarini bulmaya calisirken, bu ilge¢ tiirlinin Turkgedeki
kuvvetlendirme ilgecleriyle ayni isleve sahip oldugu gézleminde bulunduk:

Ben de 6zledim.
Sagir Sultan bile duydu.
Bu da geger!

Almanca ilgegler ve onlarin Tlrkge karsiliklari tizerinde belirli galismalar yapilmis, ancak dzelde yiikseltme ilgegleri alaninda
bu tlir bir galismanin olmadigini séyleyebiliriz. Yabanci dil olarak Almanca derslerinde ders kitaplarinda sikga gegen, ama
ozel bir konu basligi olarak 6gretilmeyen ilgeglere dikkat gekmek agisindan bu tiir karsilastirmali calismalarin 6nemi buyik.
Almancayi yabanci dil olarak égrenenlerin ve dgretenlerin dikkatlerini konusma dilinde sikga gegen bu sézciiklere gekmek
onlara olan ilgiyi artiracaktir.

Calismada yiikseltme ilgeglerinin sozdizimsel ve anlambilimsel &ézelliklerine dikkat cekilmis, onlarin kendileri gibi ek
almayan, cekimlenemeyen sozctk turlerinden ayri tutulmasinda yasanan zorluklara deginilmistir, ¢linkd ilgeglerin bagka
sOzcik turlerinde esadlilari bulunmaktadir:

Komm schon! (Niteleme ligeci)
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Ger artik!

Er ist schon gekommen. (Zaman Belirteci)

O coktan geldi.

Ich habe zwar Geld, doch keine Zeit, ins Theater zu gehen.
Tiyatroya gitmek igin gerci param var, ama zamanim yok. (Baglag)
Nachts schiafen die Ratten doch. (Niteleme ilgeci)

Fareler geceleri uyurlar ki.

Bu acidan degerlendirildiginde, ilgegleri, 6zelde yukseltme ilgeclerini betimlerken salt sdzdizimsel ve anlambilimsel
betimlemelerin sinirliliklarini yerinde gérmis olduk. ligeglerin cimleye kattiklari anlamin daha ¢ok edimbilimsel ve
iletisimsel temelde kavranabilecegini calismadan yola gikarak sdyleyebiliriz.

Almanca ve Tirkge ilgegler agisindan degerlendirildiginden su sonuclar ¢ikarilabilir:

Gerek Almanca gerekse Tiirkge ilgecler tek baglarina soru climlelerinin yaniti olamamaktadirlar.

Her iki dildeki ilgegler bir bagina climle 6desi 6zelligi tasimamaktadir.

Bicimbilgisel agidan degerlendirildiginde her iki dildeki ilgeglerin ortak ézelligi ek almamasi, cekimlenememesidir.
Bu iki dildeki ilgegler ciimle icin de tek bagina degil, bagka sézctiklerle birlikte islevlerini yerine getirebilmektedir.
Her iki dildeki ilgeglerin tek basina s6zllksel anlami yoktur.

Tiirkge ilgegler dilde dilbilgisel olarak da rol oynarlar; Almanca ilgeclerin islevi dilbilgisel degil, daha ¢ok edimbilimsel,
iletisimseldir.

Gerek Almanca gerekse Tirkge ilgegler bir ya da iki heceli kisa s6zciklerdir

Cikan sonuglardan hareketle ilgegler konusunda Almanca ve Tirkgede farkliliklardan cok benzerliklerin oldugunu
sOyleyebiliriz.
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Abstract

The role and the importance of images in the contemporary environment has been studied by many researchers.
Their presence at an economic, political, social and cultural level has been deemed to be both vital and essential,
due to the influence which they exert on each of these fields. Education has not been an exception to this rule.
The development of technology and of new technological media has aided, boosted and established their
presence in all the activities of human life, with all the positive and negative aspects that this entails.

Keywords: image, types of image, economic dimension of images, political dimension of images, social dimension of
images, cultural dimension of images, educational dimension of images.

Introduction
Image. Concept and types

“Image” is a general concept and one with multiple meanings. It can refer to a depiction, an imitation or even a likeness.
However, apart from this general, non-specific reference, any attempt to home in on the meaning of the term will run up
against the sheer number of various types, features and attributes qualifying it. Therefore, an image may be identified as
being the momentary visual correspondence of an object which is obtained with the help of a medium, as happens with the
reflection in a mirror or the visual reproduction of an object on a specific medium, such as happens in a printout or on the
screen of an electronic device. An image may be static, as in the previous examples, but it can also move. It can depict an
object very faithfully and with great accuracy or it can just resemble it. The category of material or non-material images also
includes mental images, which are created by a set of information, whether visual or not, which create an idea about the
object, and this idea does not necessarily correspond with a real visual representation. The image of a city, for example, is
the product of set of information or partial images concerning this city, none of which might, however, coincide with what
can be construed as an image. Thus, it becomes obvious that finding a definition for “image” depends on the standpoint
from which it is studied.

One relatively simple definition, which is at the same time useful for the requirements of this paper, defines “‘image” as a
medium for expressing “two-dimensional visual depiction of persons, things or phenomena” (Kanakis, 1999). Within this
meaning, the image was initially created with the sole and exclusive aim of presenting and representing an item which was
not present. However, it soon became clear that that which had the ability to depict had, ultimately, a greater value than
simply being just a representation. Namely, it could mean many other things as well, but, primarily, its duration can be
longer than temporary. In this way, it slowly invaded and became established in many fields, also including that of education
(Kantartzi, 2002; Taratori-Tsalkatidou 2005; Hatzidimou, 2015).

The choice of the above-mentioned definition helps in the further analysis of images. They can be examined following
certain criteria. The most common of these criteria are:

the accuracy of the depicted object,

the degree of closeness in relation to the depicted object,
the contents of the image,

the appearance,

the movement,
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the colour,

the degree of clarity and the technical features of the image,
the size, the shape, and the aesthetic aspect,

the medium or the environment in which it is appears.

With the criterion of the accuracy with which the object is depicted, the depiction obtained through the image starts with the
absolute and faithful depiction of the reality, as happens, for example, in the case of a photograph, and declines until the
level of abstraction is in facthigh, although still allowing the information about the object depicted to be recognised and read
without any great difficulty (Kanakis, 1999). Symbolic images are a typical example of this. Based on the previously-
mentioned level of abstraction, we can identify three categories of images (Kanakis, 1999): real images, which are
distinguished by the total accuracy with which they are depicted; schematic images, which are distinguished by a higher or
lower level of abstraction; and symbolic images, where the level of abstraction is the highest possible, without, however,
making it difficult to read them.

With the criterion of the relationship of the image with the object which it depicts, we can encounter two types of image: the
primary or identical and the secondary type. A primary or identical image is one which is a faithful, authentic and unimpaired
item by the artist who produced it. Any such image simultaneously mirrors and reflects in its content the cultural background
of the person who created it (Kulvicki, 2006; Vrettos, 2009). Conversely, secondary images are images which are
reproductions of an original image (Grammatas, 2011). We often encounter various varieties of the above types in private
or public spaces, in church environments (Taratori, 1988) or elsewhere.

Depending on their content, images refer to narrative, analytical, symbolic or taxonomic procedures. A set of categories
based on these procedures is formed (Alachasidis & Demetriadou, 2009), including narrative images, where, through a
chronological sequence of events one can understand the content of a story; analytical images, where, through procedures
of identification and correlation, specific characteristics are attributed to the objects; symbolic images, where, through
identification procedures similar to the previous category, symbolic characteristics are attributed to its objects; and, lastly,
taxonomic images, where the objects are thereby classified according a certain criterion.

Another classification is the one which is made based on their complexity. Thus, we can divide the images into simple and
complex ones, depending on the amount of data they contain. With regard to the degree of definition, images can be divided
into high, medium or low definition. Especially in digital images, which are made up of pixels, the definition corresponds to
the term analysis of the image.

Depending on their size, their appearance, their movement and their colour, images are divided into large or small,
transparent or opaque, still or moving (Simatos, 2003) and black-and-white or colour. Finally, concerning the medium in
which they appear, images can be divided into paper, analogue or digital forms.

Apart from these classifications, the image-text relationship produces additional classifications into categories. According
to Alchasidis & Demetriadou (2009), the simple or composite morphic elements of an image involve the viewer in a series
of narrative and mental processes. These processes sometimes run autonomously and are sometimes influenced by the
written text accompanying the image. Thus, an image can accurately depict the details of the written text, show additional
details, supplementing the written text, or not have any connection with it (Simatos, 2003).

But even the way in which the messages coming from the reading of an image are perceived is yet another criterion for
classifying them into categories. Each image has a dimension comprising multiple meanings, because the details of it which
are shown are perceived in a different way by the recipients — viewers (Lindekens, 1971) and, consequently, the
interpretations which they make are, not infrequently, varying and contradictory (Vryzas, 1990).

The economic, political, social and cultural dimension of images

The century in which we are living has been described as a century of visualisation and imaging or, by other people, as a
century of visual culture or of the culture of images. Visual representations flood everything which is displayed around us,
conveying messages and information with a view to eliciting intense interest and impressions. In the multicultural
environment in which we live, images have now become an international language.

Many people maintain that the modern world is currently experiencing a real ‘images revolution’. The extent of this revolution
can be seen from the following (Bullas, 2012):
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With the use of new technological media it is calculated that the owners of a television, a computer and mobile telephones
(currently estimated at 2.5 billion people) have easy access to images and, for many of them, to the production of images.

The rate at which images are being produced is rapid. At a rough calculation it has been estimated that 10% of the images
in circulation have been produced during the last 12 months.

The social networks which rely on images and photographs, such as Facebook, Tumblr and Instagram, are the ones which
are growing at a faster rate than the others.

Nowadays an image is a complex product which is produced in various ways, captures a share of the market and constantly
varies in form, type, production method, cost and use. At the same time, it is a factor with a significant influence on the
economic, political, social, and cultural environment. Images, sometimes by themselves and sometimes in combination
with other technological products, cause rapid and radical transformations in the economy, politics, society and culture
(Robins, 1996). Each of us is caught up in the throes of this torrent of images, sometimes more, sometimes less susceptible
to perceiving the information and messages provided, which are transmitted through these.

Economic dimension

The role of images in the economic reality of the 21st century is considered to be fundamental, whilst important thematic
fields of the applied economy, with a crucial role in the production and consumption, rely on illustration. The invasion of
images into marketing, advertising and sales promotion operations is indicative of this tendency. There are many cases
where the effectiveness and efficiency of activities and actions in these fields is attributed to, inter alia, the accuracy of the
images. According to the findings of studies (Edell & Staelin, 1983 Aydinoglu & Cian, 2014), graphic stimuli facilitate
persuasiveness and increase the degree of responsiveness in consumers. For this reason, moreover, images currently
take up an increasingly large area of the space in publications, magazines and the daily press.

The following are some of the elements which demonstrate the invasion of images into the economy:

In the business economy, and especially within the context of marketing and sales promotion, the visits to articles which
provide information about a company or a product and which have images are much more numerous than the visits to the
other articles (94% more).

A large proportion of consumers visit a company or wish to buy a product because they have been influenced by images
relating to the company or that product. This proportion amounts to 60% of consumers visiting the company or wanting the
product.

In addition, a large proportion of consumers(approximately 67%]state that the image of a product is more important than a
text with information relating to the specific product (Bullas, 2012).

There are many reasons why images are an effective medium in the field of product promotion. Comparative studies
referring to the advantages of images in comparison with other media, and in particular in comparison with texts, come to
the conclusion that images outstrip the rest because they attract people’s interest, they are more easily remembered, they
exert an influence through their content and their technical value, and are, by their very nature, more lively and vivid. In
addition, they are able to create pictorial and perceptual mental processes and to create a favourable attitude towards
advertising and the product being advertised (Sojka & Giese, 2006).

Of course, there is no lack of criticism of the use of images, even from those who recognise the value of marketing and do
not reject, at least in principle, the need for its activities within a competitive society and economy (Bolls & Muehling, 2007).
A part of this criticism states that images convey the message which they contain and impose it with their power, thereby
restricting the freedom of the target individual, with the ultimate aim of pushing him to buy products, whether useless or
not, as a high priority. Another disadvantage of images relating to the domain of the market is the clarity which distinguishes
the content of the image of a product. Any possible ambiguity might alienate the consumer from the product, when he
discovers aspects of the product which do not interest him or have a negative impact on him, whilst other aspects which
could possibly be of more interest to him are omitted. In this case the choice of image by the person in charge of advertising
turns out to be mistaken, however, no matter how much this choice is the result of knowledge and skills in the field of the
economy and marketing; one has to recognise that it is not at all easy to find images which satisfy all the potential
consumers.
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Political dimension

The effects of contemporary images on politics are equally impressive. The debate around the impact of images on public
opinion is wide-ranging, because the political choices by citizens are, to a great degree, directed and manipulated through
them. Apart from this effect, which was identified at a very early stage, one important impact of images on politics concerns
the internationalisation of the political interests of society. Thus, whereas the visual media were traditionally directly linked
to politics at a national and local level, in the contemporary environment, through publications, television and the internet,
images contribute towards the reproduction of this political culture, which is predominant in the international sphere. This
political culture encroaches on the interests of the citizens, side-lining national issues and creating of mixture of national
issues with international ones, giving these issues a hybrid nature, with all the positive and negative aspects that this entails
(Fernandes, 2000- Dolan, 2014).Globalisation, as a political phenomenon, is also, inter alia, a consequence of access to
images.

Social and cultural dimension

Images, in connection with technology, have changed the culture of the family, customs and the way of life, attitudes and
values, entertainment, behaviour, and even the space around us, transforming, inter alia, the relationship between the
private and the public sphere.

As significantly stated by Thoman (1992), Kalle Lasn, one of the founders of the ‘Adbusters’ magazine and an important
founder of the Canadian media criticism, eloquently describes the impact of television images on the daily life of people, as
follows: “ In the privacy of our living rooms we have made a devil’s bargain with the advertising industry: Give us an endless
flow of free programmes and we'll let you spend 12 minutes of every hour promoting consumption. For a long time, it
seemed to work. The ads grated on our nerves but it was a small price to pay for “free” television... What we did not realise
when we made our pact with the advertisers was that their agenda would eventually become the heart and soul of television.
We have allowed the most powerful communications tool ever invented to become the command centre of a consumer
society defining our lives and culture the way family, community and spiritual values once did.” (Thoman, 1992). In a lot of
studies, reference is made to the effect of images on the homogenisation of national identities, patterns of behaviour and
gendered social codes. Studies relating to India and Ireland (Fernandes, 2000- Dolan, 2014) are indicative of this tendency.

The effect of images also on the mass media is impressive. Apart from the fact that images have significantly contributed
to the creation of new media, such as the internet and the digital social networks, they have also brought important changes
to the already-existing media. If one looks back in the archives of a political newspaper, for example, it is easy to see that
its current form and appearance in no way resembles the look and the form of an older copy which had been published
several decades ago. The small number of pages of the newspapers were literally overwhelmed by titles and the
photographs in them were minimal and only in black and white. Nowadays the facts have changed. The daily or Sunday
news publications provide a vast amount of information which is not only conveyed by letters and words, but also through
photographs, images, maps and diagrams. The reader, caught up in the daily rush, finds it difficult to spend time reading
lengthy texts. For this reason the information is provided in a different way: through illustrations. Tables, organisation charts,
graphical representations and other types of images help to inform about the issues, combining the provision of the
information with inventiveness and aesthetically (Fytanidis, 2009)

Newspapers were some of the first printed media to accept the new circumstances imposed by visual communication and
moved onto the new technology immediately and with haste. Based on the provision of current information, which constantly
makes them renewable, they started to think and to operate in new ways. Flawless photographs, well-made cartoons and
graphics are new tools with which the information is now displayed (Arvanitis, 2009).

However, in addition to the press, the same also applies for all the printed media and television. Images have charted the
same course in these as well and the change in their appearance is just as spectacular and remarkable. The images which
accompany the spoken word and the narratives are nothing like the ones in the past. Flawless, aesthetically pleasing and
interesting images enrich the spoken word and the textual narratives.

1.3. The educational dimension of images

Itis obvious from what has already been said that images have conquered every aspect of human life, and therefore all the
activities aimed at influencing in a specific way human capital, knowledge, skills, thought, a person’s character and
behaviour. In these activities images have an effect on both the learning aspect, intervening in the process of acquiring
specific knowledge and the development of skills, and also from the social and psychological aspect, contributing to the

26


http://mcs.sagepub.com/search?author1=Paddy+Dolan&sortspec=date&submit=Submit

ISBN ICLL 2018, International Conference on Language and Proceedings
9788890916403 Literature, Budva, 13-14 April 2018 Book

shaping of values, attitudes and perceptions and influencing individuals’ socialisation processes. To that effect, images
intervene in an individual’s broader education and in every form of it, either formal, non-formal or informal.

The formal form of education, which is a part of Education Science and in the broader context of Social Studies, concerns
the systematic and organised process of education and learning, which is mainly planned by the state, but also by other
bodies, either public or private (Hatzidimou, 2008, Hatzidimou, 2015). Education is carried out according to specific methods
within the context of a specific and specially designed programme with specific goals, among which clear learning goals
predominate, which provide people with a supply of basic skills, the preparation for them to participate in society and the
labour market, and the shaping of values relating to moral development. It would be utopian to believe that the invasion of
images in all the aspects of an individual’s life would not affect education as well.

Besides, it requires no more than a cursory glance at the current reality of education to see the importance of images in
the contemporary practice of teaching. In their daily teaching activity, teachers widely use images, sometimes in order to
teach and sometimes in order to communicate with their pupils. In other words images intervene in both the pedagogical
and the communicational side of the learning process (Simatos, 2003). These interventions are particularly dynamic. An
overwhelming majority of all the teaching of lessons in Primary Education and a large part of Secondary Education contains
images (Taratori, 1991; Kougiourouki, 2003; Hatzidimou, 2012; Hatzidimou & Hatzidimou, 2014; Hatzidimou, 2015). The
illustration of books has acquired a central role in learning in school. Sketches, photographs and drawings are featuring
more and more in Greek school textbooks, resulting in the development of an extensive ‘pictorialization’ of education
(Pleios, 2005). At the same time, all the teaching materials facilitate the use of images in the teaching process. Every day,
computers, the internet and school television confront the pupils with a wealth of images.

From all that has been stated above it becomes obvious that the presence of images in education is based on two axes.
The first axis concerns the two dimensions into which images have entered, the pedagogical dimension and the
communicational dimension. The second axis refers to the environments in which images appear. These are the
environment of the text and, more specifically, of the school textbook, the environment of audiovisual media and the rapidly
developing environment of Information and Communications Technology (ICT) in education.
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Abstract

The role and contribution of images to the educational process has been pointed out by many researchers.
Images are a source of information and for this reason their use in education is both important and valuable.
Their enduring nature is demonstrated by their long-lasting presence in educational textbooks at every level of
education. The introduction of new audiovisual media into the practice of teaching has resulted in a change in
the traditional way in which they appear and are displayed. However, the factor which has remained stable and
unaltered is the benefit which results from their being used.

Keywords: image, illustration of educational textbooks, images in audiovisual media.

Introduction

The question of images and the role they play in teaching and learning has been and still is a major concern for both
researchers as well as active teachers. In the relevant literature, both in Greek and foreign languages, there have been,
especially over the last few decades, many works which refer to the illustration of audiovisual teaching materials (Kantartzi,
2002; Demetriadou, 2007; Syriou, Katsantoni&Loukeri, 2015) and to images in audiovisual teaching materials. The reason
being that the role which images play in the educational process is very important. For many decades the images which
teachers used when teaching their pupils mainly came from school textbooks. Nowadays this has changed. The new
technological media constitute an integral part of the learning process and their use helps teachers to provide their pupils
with abundant visual material and through this to form new visual representations. The ultimate goal of this activity is so
that the teaching of the lessons is more graphic and attractive. When the presentation of new knowledge is not solely
restricted to verbal descriptions by the teacher but is also accompanied by plenty of other stimuli, mainly visual stimuli, then
the new knowledge becomes more complete and the learning is more efficient.

Images in educational textbooks

The first books to host images were manuscripts, the so-called codexes. In the intervening centuries, from the time of
manuscript books until today, a lot of things have changed. Images, however, continue to be found in educational textbooks
for every level of education. Their value remains timeless, because the benefits which pupils derive from their use are many
(Taratori-Tsalkatidou, 2005).

All images are visual representations. By the term visual representations we mean “any representation apart from the text
of unities, i.e. images, diagrams or other schematic depictions” (Christodoulou, Spiliotopoulou & Karatrantou, 2005). Not
included in the above term are the boxes which contain texts and are set out in the margins of the normal course of the
texts in a book.

In the newer school textbooks visual representations are very preponderant in comparison to the past. From just one simple
glance one can easily ascertain that the current form of educational textbooks bears no relation to the older ones issued
some decades ago. In books today the proportion of images in relation to the text is much greater (Kress & Van Leeuwen,
2010). Nowadays images do not simply represent, or just repeat everything that has been said in the text. On the contrary,
they carry out extra functions: they provide didactic and communicative dimensions, apart from their representational
content.

The opinions of experts diverge regarding the presence of images in educational textbooks. According to the first opinion,
images explain the text next to which they have been placed. In other words, images give information which completes the
meaning of the written word, because they are explanatory and clarificatory by nature. According to the second opinion,
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images are decorative and artistic items which accompany a text and in essence do not contribute anything more than
pleasure and enjoyment (Kantartzi, 2002). Linked to the above is the question: to what extent, ultimately, do images
contribute to the understanding of each conceptual unit to which they refer? Because, according to critics, the various
categories of photographs, for example, which are put into many school textbooks do not contribute at all to the
understanding of the language content. Or, in other cases, the new information which they present is placed outside of the
text. For this reason the visual education by the writers and illustrators of school textbooks is an substantial feature, which
should be seriously taken into account when a school’s curriculum is being organised and structured (Arnheim, 2005).

The influence exercised by illustrations is very considerable. One of their particular features is the large number of
messages they convey and the alternative way in which their messages are perceived by the recipients. The messages
coming from an image are different for every single one of the recipients, because each of them can ascribe to them his
own personal meaning (Marantz & Marantz, 1988). lllustration contributes significantly to the development of the individual,
because the eye is the most important input of messages to the brain (Kantartzi, 2002).

Images give a text a pedagogical character, especially when they are aimed at small children. For this reason the illustration
of school textbooks has been deemed to be essential from a very early age, in order to increase their attractiveness. Every
year a large number of illustrated books are released. Thanks to these book releases children’s illustrated books have
flourished the most in comparison with the rest. The reason why this is happening is the significant improvement not only
in their contents, but also in their pictorial appearance.

Images come first nowadays. School textbooks are filled with images (Palikidis, 2009). The development of printing and of
computerised systems ushered in new printing techniques, significantly improving the look of educational textbooks.
Illustrated educational course books are still being produced and released just as other books, through images, are being
transformed by organising their development as an art form from now on (Mastrothanasis & Kaplani, 2006).

Images in educational audiovisual media

Referring to the images in audiovisual teaching materials, we must provide one essential clarification: the perception that
many people have about these images is of a static representation of an object. However, in the more important audiovisual
teaching materials (cinema, television) the images are animated. So there are three approaches to the concept of images
in these materials.

The first approach relates to the identification of audiovisual images with the audiovisual application as a whole. Thus, in
the case of cinema, the audiovisual images can coincide with the entire film being shown and in the case of television they
can concern the entire broadcast. The second approach concerns the viewing of excerpts, which is carried out selectively.
In this case the teacher edits the content of the images so that viewing them can be adapted to the individual educational
needs. In the third approach, one single image from the audiovisual medium is isolated and reference is made to it alone.

Of these three alternative approaches, the first is the one where the use of the medium is prevalent in the educational
approach. In this case the pedagogical value of the medium depends on the content and on how closely it relates to the
subject being taught. Cinema and television are applications of this type. However, films or broadcasts not made for
educational purposes but whose content is useful in education cannot be excluded. The only disadvantage in this case is
where the image or broadcast being shown contains superfluous information and messages which have no connection with
the subject being taught.

In the second case the traditional didactic approach prevails and the medium performs and plays a complementary role in
the educational process. The lesson can become more interesting and the teaching objectives be more easily achieved.
The teacher must have the time and special skills in order to edit the images, whilst the possibility of structuring the
knowledge anticipated by the use of the audiovisual medium is lost to a great extent. Lastly, the application of the third
approach in the educational process is virtually identical with that of images in school textbooks or those which accompany
atext. The only difference is that if the pupil is familiar with the visual object of the image chosen, the medium may be more
attractive and it may be easier to understand its content.

The rapid developments in the audiovisual technology sector have increased the frequency of the use of images in the
practice of teaching and have enriched the form and the means by which these are shown. Apart from the radio, in most
audiovisual media the emphasis is still on images, which, however, have ceased to be the only factor providing stimulation.
This is happening because in complex media images are accompanied by sound. The sound, which replaces the spoken
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word, creates auditory stimuli, which, in conjunction with the visual stimuli, provide better results. In this case the images
shown are no longer static but are animated.

One example of an audiovisual medium where animated images prevail is the cinema. In theory, the chance to use it in the
educational process could act as a catalyst. Cuban (1986) said that Edison, as early as 1922, had spoken prophetically
about the cinema, maintaining that it was expected to bring about “a revolution in the education system, since within a few
years it would replace books”. This, however, never occurred. Apparent reasons for this are the shortage of facilities in
schools, the lack of expertise on the part of the teachers as well as the inability to change the traditional culture in education,
whereby an audiovisual medium comes in order to support the existing educational process and not in order to overthrow
it (Koronaiou, 2001).

However, we should point out that successful teaching experiments have been carried out using cinematographic films,
which emphasise the role of cinematographic images. Indicative of this trend is the use of the film “The Prestige” in the
teaching of Physics, Art and the Principles of the Economy (Kabouropoulou, Fokiali & Hadzigeorgiou, 2011; Hatdzigeorgiou,
Fokiali, & Kabouropoulou, 2012). According to the authors, the contribution of cinematographic images aided the
understanding of natural phenomena (electricity in particular), economic phenomena (competition, oligopoly), the
development of the imagination and the forming of positive attitudes towards art. At the same time, it gave rise to the
development of dialogue, reasoning and critical thought. On the whole, however, the use of cinematographic films in the
classroom is very limited. Vrasidas, Zembylas & Petrou (2005), referring to the research results concerning the opinions of
nursery school teachers about the use of the cinema in school, support the limited use of this medium.

Regarding televisual images, their use in education is also limited. Teachers maintain a rather negative attitude towards
them, even if there are have been recent results (Linebarger, 2011), which are positive, especially with respect to their
contribution towards the understanding of concepts and phenomena. Buckingham (1990), referring to the importance of
animated images, maintains that children come to school already having a knowledge of these media, which, however,
they have acquired outside of school. According to this opinion, the teacher can help the children to build up new data and
information on top of the existing knowledge more easily than if they were starting from an initial baseline. This helps in
deepening and understanding each subject better.

Finally, animated images, in spite of the criticism occasionally made of their role, will have to be reviewed from two
perspectives: The first concerns the possibility which they provide of bridging the link between the knowledge acquired at
home and that at school, using the former in support of the latter. The second concerns the opportunity within schools
which is now available to both the teacher and the pupils in a class to produce animated images by using simple
applications.

In lieu of an epilogue

The images which are shown via educational textbooks require a thorough and in-depth empirical investigation. There are
authors who contend that those book editions which do not contain any illustrations are incomplete. Because, as they
maintain, illustrations, apart from their decorative and aesthetic nature, work in addition to the information and the meanings
contained within a text. Of course, the interpretation of an image depends on several factors, which are directly related to
each individual’s level of knowledge, culture, experiences and know-how. Every reader interprets and deciphers what he
sees in his own way, very often giving other interpretations apart from the ones intended by the author or the illustrator of
the book.

The images which are shown via the new technological media and which are used in the pupils’ tuition are highly realistic,
graphic and diverse. The class teacher can choose and show to his pupils, depending on the circumstances, the appropriate
visual material required for him to teach his lesson. This material can sometimes be derived from static and sometimes
from animated images. It can, in other words, involve the simple presentation of an image with the students being asked to
comment on and interpret the information it portrays. It can, however, involve the presentation of a video or the showing of
extracts from a film or a documentary. The above activities are the responsibility of each teacher. He, having considered
and assessed the expected outcome, decides which of these activities to choose each time.
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Abstract

The Reader the novel is a narrative of fifty year old narrator, Michael Berg’s remembrance of his seduction
when he was 15 years old. The novel first scrutinizes Michael’s highly sexual and clandestine relationship with
thirty six year old Hanna Schmitz, who- later on revealed that, is an ex-perpetrator. The second part of the novel
opens with Michael, who is now a law student attending trials with his class on “the Nazi past and the related
trials” (90). Hanna is one of the defendants and only then Michael becomes cognizant about who Hanna really
is. Hereupon the novel's emphasis shifts from the clandestine relationship between Michael and Hanna to
Hanna'’s relationship with the Jewish victims in the concentration camp she worked in. With such deviation, the
reader manages to see the parallels between Michael and Hanna's relationship and the Holocaust and
concludes that the silence of the victims of the camp is similar to Michael’s silence in the past. In this study, | will
first focus on Hanna'’s relationship with Michael to conclude that Michael's lack of knowledge about Hanna'’s
intention is similar to her lack of knowledge about Hitler's motto, therefore if she was the victim of Hitler, Michael,
as the allegorical Jew, is the victim of Hanna, who eventually internalizes the Jewish silence. For this reason,
the novel can be viewed as Michael’s narration of his past trauma as much as he remembers it.

Keywords: Bernhard Schlink, The Reader, Trauma, Second Generation, Germans
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